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Introduction
The contributions of Sidney ]. Blatt

Johin S. Auerbach, Kenneth N. Levy, and Carrie E. Schaffer

Within the field the field of clinical psychology, contributors who are both
psychoanalysts and leading empirical researchers are, epidemiologically
speaking, increasingly rare, and contributors who are analysts, researchers,
and leading personality theorists are rarer still. Yet one figure who has made
extensive contributions as an analytic clinician, as a researcher, and as a
theoretician is Sidney J. Blatt, professor of psychiatry and psychology at
¥ale University and, for more than 35 years now, chief of the Psychology
Section in Yale University's Department of Psychiatry. In his long, distin-
guished career, Dr. Blatt (Sid, as we prefer to call him) has been a leading
figure in both empirical psychology and psychoanalysis. In addition to being
trained as a psychoanalyst, he has conducted extensive research on
personality development, psychological assessment, psychopathology, and
psychotherapeutic outcomes. He is considered an expert in the arcas ol
mental representation (e.g., Blatt 1995b; Blatt, Auerbach and Levy 1997)
and internalization (e.g., Behrends and Blatt 1985; Blatt and Behrends
1987). as well as on the Rorschach Inkblot Test (e.g, Allison, Blatt and
Zimet 1968; Blatt 1990). He has studied extensively the differences between
relational and self-definitional forms of depression (Blatt 1974; Blatt and
Shichman 1983) and was doing so years before cognitive-behavioral theorist
Adron Beck (1983) proposed the similar distinction of sociotropy versus
dutonomy. Along with his many students and colleagues, he has developed
several widely used measures, both self-report and projective, for assessing
depressive style (i.e., relational versus self-definitional), self- and object
Iepresentations, and boundary disturbances in thought disorder. Among
these methods is a projective technique, the Object Relations Inventory
{ORI), for collecting descriptions of self and significant others (Blatt et al.
l?-'"‘-’)-] Thus each year sees the completion of approximately 20 psychology
Fllssertaililwl1s in which his measures are used. A man of broad intellectual
thterests, he has also written a book on the implications of psychoanalytic
and Piagetian developmental theories for art history (Blatt and Blatt 1984).
In short, Sid has been a wide-ranging and productive scholar in a career of
More than 40 years’ duration, and throughout this career, he has been
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committed to the proposition that it is not only possible but also essentia]
to investigate psychoanalytically derived hypotheses through rigoroyg
empirical science. Equally important is that, in those 40 years, he has beep
committed to training students who also hold to the perspective that
psychoanalytic ideas can be validated and refined through empirical test
and we, as editors of this volume, constitute a testament to that \\nmml;
ment. Indeed. it is particularly important that one of the contributors to thisg
book. Paul Wachtel, was Sid’s first dissertation student and that one of its
editors, Carrie Schaffer. was his most recent

For these many reasons, not least of which is his personal influence on all
ol us as a mentor and teacher, we believe that a volume honoring Sid Blatt’s
many contributions to both psychoanalysis and clinical p\;k!':-wins‘_"\ is long
overdue. The present Festschrift volume is our attempt not only to honor
these contributions but also to disseminate them more broadly within both
psychoanalysis, where empirical research is increasingly neglected, and

clinical psychology, where psychoanalysis is increasingly ignored.

Sidney ]. Blatt: a biography in brief

A Philadelphia native and the oldest of three children. Sid was born
October 15, 1928, to Harry and Fannie Blatt. Sid was raised in modest
circumstances. He grew up in a Jewish family in South Philadelphia, where

his father owned a sw

t shop and where his family lived in the apartment
upstairs. But this statement does not fully capture the nature of Sid’s
background. According to Sid, his father was the third child born to Sid’s
grandmother, but this woman died, perhaps in childbirth, when Sid’s father
was just three or

our vears old. Sid’s grandfather then married a woman
who had three children of her own by a previous marriage. and the new
marriage in turn produced three more children. In ('\-lr\sqlu:ln;c. Sid’s father
was raised in circumstances marked by maternal loss and economic
poverty. He was forced, as the eldest son, to leave school after the sixth
grade to help support his family, with its numerous half-siblings and step-
siblings, although Sid recalls him as an intelligent man who worked hard,
running his store seven days a week, 16 hours a day, and who read widely
in the left-wing press.

One memory of his father was particularly important to Sid. He recalls
that every year he would accompany his father to the cemetery where his
grandmother, his father’s mother, was buried, and there Sid would hold his
father’s hand and attempt to console him as his father wept over the grave.
Sid also recalls that, at age 13, he accompanied his mother on a painful
two-hour bus trip to New Jersey as she responded to an urgent phone call
informing her that her father had just suffered a heart attack. He tried (o
reassure and console his mother during the trip while she, correctly
anticipating her father’s death, grieved his loss. Regarding these memories
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to his mother and a more distant relationship with his father may have been
an important part of Sid’s childhood. He recalls that, at age 9, he i"cu:_-unu
disillusioned with his father for failing to support him in what he describes
45 some minor but symbolically important matter. Sid decided to run away
from home. He defiantly packed his bags and w alked out of the house. He
had gone no more than a few blocks when he became aware that he could
ot remember what his mother looked like; he ran home in a panic. Sid says
that this terrifying memory may be one of the roots of his lifelong interest
in the mental representation of the important people in one’s life.

Despite these childhood struggles. Sid eventually enrolled at the Pen-
nsylvania State University in 1946. From that institution, he was to obtain
both his bachelor’s and his master’s degrees. It was between his sophomore
and junior years of college that he was introduced, by one of his fraternity
Brothers. to Ethel Shames, the woman who later became his wife. Sid
tecalls that his fraternity house provided cheap lodging and also a source of
income; he washed dishes in the kitchen. In any case, he and Ethel dated for
@ few years and finally married on February 1, 1951, while he was in his
master's program. He and Ethel were eventually to have three children,
Susan (b. 1952). Judy (b. 1959), and David (b. 1963). Regarding the role
that Ethel has played in his life, Sid also says that all of his professional
gecomplishments would have been impossible without her. He specifically
mentions that. when they married, Ethel had been attending Temple Uni-
Versity on a Senatorial Scholarship (i.e., a special academic scholarship for
fesidents of Pennsylvania). When they married, she resigned her scholar-
Ship, left school, and went to work to support him. After the birth of their
first child. she earned money by taking in typing jobs. Sid observes that
Ethel would say that, when it came to career choices, he has always picked
the one with the greatest opportunity and the least remuneration; this, Sid
i{dtls. 18 how he wound up at Yale. In any case, Sid says that, without
Ethel’s support, he never would have completed his Ph.D., and he adds that
Ethel did not finish her own college education until 1976, when the children
Were finally old enough for her to return to school. She obtained a
bachelor’s degree in art history at Southern Connecticut State University
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(.\( 'SU) in Hamden, Connecticut, a suburb of New Haven. True to patterp
it was the discussions between Ethel and Sid regarding her college uwn'v;
that led many years later to their book on cngmmu—dwclopmcnilanl l'hu»R-
and spatial representation in the history of art (Blatt and Blatt 1984).

Sid’s interest in psychoanalysis began in high school with his reading of
rrgnd"\ (1916-17) Introductory Lectures on Psycho-Analysis Fascinated [;\»
Freud's descriptions of unconscious processes, Sid decided to become f.l
psychiatrist and psychoanalyst and thus majored in chemistry and [‘h\"\h_‘(\;
at Penn State, with a plan to apply to medical school l'nin}mmlc]\‘: Sid
failed a double-credit organic chemistry course in his junior year le’PC‘nn
State ln‘c:m<¢ of problems with a year-long laboratory project that he later
learned, after he switched his major to psychology, were the result of red-
green color blindness. a condition that, until then, he did not know he had
As a result, he had misperceived the color of his laboratory results ]')cxpiu;
this setback. Sid excelled as a psychology major and received A grades in all
of the psychology courses that he took during his senior year :

Not surprisingly, it was as a psychology major at Penn State that Sid
C\IC!I&IL.'({ his earlier interests in psychoanalysis to an emerging interest in
projective testing. But unfortunately, these emerging interests led to con-
flicts with some of the faculty there. For example, as an undergraduate, he
took an abnormal psychology course taught by George Guthrie, a young
faculty member who had recently earned his Ph.D. from the University of
.ancwm‘ The professor gave a group Rorschach to the class with the
intent of demonstrating how misguided the test was, but instead of rejecting
the procedure, Sid was intrigued by how much his responses rev caled 2lbl)LlLi
himself. Sid then had difficulty getting into the Penn State graduate pro-
gram in psychology. While finishing his senior year, he 4pp]icd twice for
admission and twice was turned down. Then, with only a short time to go
before the start of the 1950 academic year, he applied once again and this
time was accepted. He surmises that a spot had come open at the last
minute and that this was why the psychology department accepted him. In
]7951. he was given a terminal master’s degree, although he received honors
for his thesis, a paper that was later published in Archives of General
Psychiatry (Blatt 1959). -

Sid then moved to Chicago, where he had taken a position as a counselor
with the Jewish Vocational Service (JVS). At JVS, the facility director,
William Gelman, who was attending the University of Chicalg‘o. thought
that Sid would be a good student for the doctoral program. Sid called the
psychology department and spoke to Charlotte Ellis, the graduate student
adviser. He explained that he would be an atypical student who needed 1@
work a few days a week, and she helped him to put together a schedule.
From 1952 through 1954, Sid worked without vacation and accrued 66
days of leave. In 1954-5, therefore, he was able to take off two days each
week, Tuesday and Thursday, from his job so that he could attend classes.
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in those days. (0 attend the University mt‘('hig;lg;\.\ Sid recalls that he had}ix
take a loan from the university that then took him years to repay In 1955,
he took his preliminary examination and earned a high crn.m;h score on the
exam that he was awarded a fellowship from the National ln:ﬂnuk of
Mental Health (NIMH). With this fellowship and a research assistantship
Stein. he was able to leave his job at JVS and go to school
he recalled, were furious that he, a married man with

iniversity of Chicago: whereas the cost ol attending Penn
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a child, had left his job to go to school full time, but with his fellowship and
his research assistantship, Sid was able to complete his Ph.D. in-lf),"v".

llectual development at the University ol

As regards his academic and inte .
where he main-

Chicago. Sid found the “U of C an intellectual paradise’
tained an ever increasing list of “must read books and articles.” He did his
predoctoral internship, in 1955 and 1956, under the ) .
Rogers, whom he still describes 40 years later, even alter his analytic
training, as a profound influence on his psychotherapeutic approach. From
Rogers. he learned the crucial importance of empathy — of unc erstanding
how his patients experienced the world and of framing his therapeutic
interventions from the patient’s standpoint. He also worked, as noted, as

supervision of Carl

Yesearch assistant for Morris 1. Stein, who had been a student of Henry
Murray’s at Harvard. Stein, who emphasized projective techniques In his
tesearch on creativity, eventually served as the chair of Sid’s dissertation
(*An Experimental Study of the Problem Solving Process”). completed in
1957 and eventually published in the Journal of Psychology (Blatt and Stein
1959). Additionally, Sid had the opportunity there to take testing courses
from Samuel Beck. Sid’s recollection was that Beck’s knowledge of the
Rorschach was in fact brilliant but that Beck often could not articulate the
Fationale for his conclusions and, when challenged about them, would
gventually appeal simply to his clinical experience. These appeals to clinical
Bxperience left Sid distinctly unsatisfied because, as a beginner, he could not
léarn how to arrive at the same inferences himself.

In 1957, Sid began a postdoctoral fellowship at the University of Illinois
Medical School and at Michael Reese Hospital's Psychiatric and Psycho-
Somatic Institute (PPI), then headed by Roy Grinker, Sr. At the University
of lllinois, Sid fell under the tutelage of Alan Rosenwald, a Sullivanian
whom he considered a brilliant Rorschacher, and at PPI, he worked with
Mary Engel and Sarah Kennedy Polka, both of whom had been trained in
the Rapaport system at the Menninger Clinic, and also with Sheldon
K.Orchin. who was chief psychologist. It was the Rapaport system that gave
Sid the theoretical understanding of the Rorschach that Beck, only a few
years earlier, simply could not give him at the University of Chicago, and
It was Rapaport’s ideas in general that gave Sid his first theoretical
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understanding of the workings of the mind, a way of linking motivatigp
and cognition. Sid says that thoughout his graduate training he regardeg
Rapaport’s (1951) Organization and Pathology of Thought as his academyje
l'orah and Talmud.

After having finished his postdoctoral training, Sid worked as a staff
psychologist at Michael Reese for a year, and then, when Sheldon Korchin
left to go to NIMH, he was offered the job of chief psychologist. This was an
offer that Sid decided he could not accept because it would mean supervising
people who a year earlier had been his teachers. Instead. in 1960, he dcyidu&
to leave Chicago and to join the Department of Psychology at Yale Uni-
versity as an assistan( professor: he was also accepted for analytic training at
the Western New England Institute for Psychoanalysis (WNEIP). Sllu.l_lcd
nowadays mainly in New Haven, the WNEIP at that time was centered in
both Stockbridge, Massachusetts, and New Haven, and Sid hoped to have a
chance to work directly with Rapaport, who had in 1948 moved east from
the Menninger Clinic to the Austen Riggs Center and whose intellectual
contributions Sid had come to admire enormously. Rapaport died suddenly
on December 14, 1960. Although crestfallen at the loss of this uppnrlunil_\..

Sid had already established a relationship with Roy Schafer, his Yale faculty
colleague, who in 1961 had completed his own analytic training at the
WNEIP. From Schafer, who had coauthored Rapaport’s magnum opus on
psychological testing (Rapaport, Gill and Schafer 1945-6) and who had
worked extensively with Rapaport at both the Menninger Clinic and Austen
Riggs. Sid learned in greater depth the subtleties of Rapaport’s thinking. In
July 1963, after his friend and colleague Carl Zimet left New Haven for a
faculty position in Colorado, Sid became chief of the psychiatry depart-
ment’'s Psychology Section and had hall’ of his time reassigned from the
Department of Psychology to the Department of Psychiatry. Eventually, he
would be spending almost all of his time in psychiatry, rather than psy-
chology, and that is where he spends most of his time today

From 1965 through 1968, Sid was also director of psychology at the
newly established Connecticut Mental Health Center in the Department of
Psychiatry at Yale University School of Medicine. Meanwhile, he continued
his analytic training at the WNEIP. He recalls that his analyst, William
Pious, was considered a maverick within the institution, and this reputation
surely must have appealed to Sid, whose life history thus far had shown him
to have a rebellious spirit and who, as a psychologist in an institute of the
American Psychoanalytic Association, an organization at the time quite
hostile to nonmedical analysts, must have felt himself to be a bit ol an
outsider. In addition. there was the considerable expense of analytic train-
ing with which to contend, but Sid was awarded a fellowship for psyche-
analytic training by the Foundations Fund for Research in Psychiatry, and
he supplemented this award by teaching evening courses at Southern
Connecticut. In 1972, he completed his analytic training at the WNEIP.
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and :d Fulbright Senior Research Fellow. In 1989, he \\’!l\v.l\‘:.ll\]\_‘&!. ll}L‘ 1{L1L‘T)1
for Personality Assessment’s Bruno Klopfer Award for Distinguishec
Contributions to Personality Assessment. Over the years, he has also sery ed

book (Blatt and Ford 1994) on the process ol gl{w;m}:c in .lnng_:—
1988 and 1989. he was Sigmund Freud Professor

48 a visiting professor at the Ben Gurion University of the Negev in Bcu'
Sheva. Israel, the Nova Southeastern U niversity in Fort Lauderdale, Florida,
the Menninger Foundation in Topeka, Kansas, University College London,
and the Catholic University of Leuven in Belgium. As Stein (this volume )
Fetords in the foreword to this Festschrift, he is the author or L‘n";lLllhilDl’ of
more than 170 publications. In short, even in his mid-70s, Sid remains not
only a renowned but a productive, generative, and creative psychologist, “md
this Festschrift is a testimony to his continuing influence, even in a biological
and cognitive-behavioral age, as a psychoanalytic psychologist.

Sidney J. Blatt: intellectual contributions

When he arrived at Yale in the early 1960s. Sid, inspired by the pioneering
elforts of R’dp;lpn[l el al. (1945-6), focused his research efforts on psy cho-
dynamic interpretation of 1Q testing (Blatt and Allison 1968). Although his
Rapaportian approach to psychological testing (see Allison et al. 1968)
feflected his interest in the relationship between cognitive processes and
personality organization, as well as in the role of representational processes
in both psychopathology and normal psychological functioning, the areas of
Work for which he was to become best known lay ahead. These were to
include his model of representational development and psychopathology
(Blatt 1991. 1995b: Blatt er al. 1997), his various unstructured techniques
and rating scales for assessing representational aspects of object relations
(88 Bers er al, 1993: Blatt. Brenneis et al. 1976; Blatt et al. 1979, 1988: Blatt,
Bers and Schaffer 1992: Diamond er al. 1990, 1991), the two-configurations
model of personality and psychopathology (Blatt 1974: Blatt and Blass 1992,
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1996; Blatt and Shichman 1983), and the Depressive Experiences Question-
naire (Blatt, D'Afflitti and Quinlan 1976) for measuring the types of
depression (anaclitic or relational and introjective or self-definitional)
In essence. it may be said that underlying all of his thinking t'{'g;trdmg;
personality development and psychopathology are two basic (,un(‘cmuni
schemes, the cognitive-representational and two-configurations models, Byt
although Sid’s interest, influenced by Piaget and Werner, in the links
between development and representation, was already evident in his u;n'lér
research, it was with his two-configurations approach to |\»_\u\!n»p;fthu'lnm'.
depression in particular, that he finally came into his intellectual own. d
In 1972, as mentioned, Sid completed his psychoanalytic training. and his
experiences with two of his control cases led him to formulate the anaclitie-
introjective distinction (Blatt 1974). Although each of these two control
cases at the WNEIP suffered from depression. one of them proved to be
highly self-critical and guilt ridden, with much suicidal ideation, and the

other emerged as highly dependent, wanting nurturance and desperately
\L:::HH.; emotional contact. From these clinical experiences, Sid proposed i|-1
1974 that some depressed patients, whom he termed inrrojective because of
their excessive superego introjects, are focused mainly on self-criticism,
guilt, failure, and a need for achievement and that others. whom he termed
anaclitic because of their need to lean on others for emotional support, are
concerned mainly with loss, separation, abandonment, and .1ll.1ccn:i for
emotional contact. In later writings. Sid expanded this classification to
apply to other forms of psychopathology (Blatt and Shichman 1983), as
well as to normal personality development (Blatt and Blass 1990, 1992,
1996). As he expanded the scope of this model, he also became interested in
attachment theory, primarily as a result of the influence of younger col-
leagues (see. e.g., Diamond and Blatt 1994; Levy, Blatt and .'\IILl‘\'LTI' 1998;
Schaffer 1993), and his terminology shifted from anaclitic and introjective,
both terms deriving from psychoanalytic theory, to the more inclusive
distinction between attachment or relatedness on the one hand and separ-
ateness or self-definition on the other (e.g., Blass and Blatt, 1992, 1996; Blatt
and Blass 1990. 1992, 1996; Blatt er al. 1997). Thus, this tension between
relatedness and self-definition has been central to Sid's understanding of
human life. -

As he was formulating his theoretical ideas about the two-configurations
model, Sid recognized that his theories needed grounding in empirical
evidence. He and his colleagues developed the DEQ (Blatt er al. 1976), &
self-report scale, and found that this structured questionnaire assesses the
two types of depression, anaclitic (or dependent) and introjective (or self=
critical), posited by his theories. The measure has now been validated in
numerous studies (see Blatt 2004; Blatt and Zuroff' 1992; Zuroff 1994
Zuroff, Quinlan and Blatt 1990), and an adolescent version of the measure
has also been constructed (Blatt, Schaffer er al. 1992).
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ked these Piagetian ideas, together with

and other significant figures. Sid lin
concepts from Fraiberg (1969). A. Freud (1965). Jacobson (1964), and
Mahler (e.z. 1968), in developing his views on boundary disturbances In
Rorschach thought disorders. Specifically, he (Blatt and Ritzler 1974; Blatt

Wild and Ritzler 1975; Blatt and Wild 1976) argued, on the basis of
research on disordered verbalization on the Rorschach. that thought dis-
Brder involves disturbances in the representation of psychological bound-
Bries and that these disturbances are most severe in schizophrenia and less
Severe but still present in the diagnostic class that we have come to know as
borderline personality organization. Sid and his colleagues (Blatt, Brenneis
ot al. 1976) used similar developmental concepts. mainly Werner’s (1957;
Werner and Kaplan 1963) ideas about differentiation, articulation. and
ifitegration in development, in the construction of the Concept of the
Object Scale (COS) for Rorschach protocols. The theoretical assumptions
inderlying this scale, like those underlying the CL scale and Sid’s work on
boundary disturbances are that cognitive development and the development
of object relations occur in parallel and that the emergence of psycho-
pathology is closely linked to disturbances in the development of object
telations and cognitive organization.

Gradually, therefore, Sid (Blatt 1974, 1991, 1995b; Blatt et al. 1997; Blatt
and Blass 1990, 1992, 1996; Blatt and Shichman 1983) articulated a com-
Prehensive, integrated model of personality development, psychopathology
and therapeutic change. He referred to his model as a “cognitive morph-
Ology” (Blatt 1991) of normal and pathological development (see also
Blatt 1995b: Blatt and Shichman 1983). In other words, using cognitive-
developmental theory, psychoanalytic object relations theory, and, in his
later work (e Blatt 1995b; Blatt er al. 1997) attachment theory, Sid

o
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identified several central nodal points in the development of meng,
lL‘["l'\‘jcl'll;llil)l’l\ and delineated the relevance of these nodal points for ,xd.l
-Tlﬂl];llll_\- development and psychopathology. Specifically, he proposed (I'n.u-
in the first three months of life, the chief p\\'cllologicxl'l achievement is l‘}H;
1«-‘rm\m.;>n of boundary constancy and that disruption of the wt;nb[ithc(k
ol intact cognitive-perceptual boundaries between independent objects :l
involved in many of the clinical features of schizophrenia. In the \uu'ndk\‘is-
?mmhf of life, meanwhile. the primary psychological achievement is [»hz
ormation of recognition constancy — i.e., the abi O [ECOLIIZE PSya
logical objects, regardless of their emotional \]:lglllli']:l-\- ln" II:I”U“/& P)‘»\“h”'_
this cognitive capacity at age 8 or 9 months, Sid . Fits, 155 el
g y at age 8 or S . Sid theorizes. is an essential
aspect ("F.lhc development of interpersonal attachments. Then, in the second
year of life, by age 16 to 18 months, the chief psychological nchicvu.m-nl is
(hcvcn‘tgrgcmx‘ of evocative constancy — the capacity to evoke the presence o‘l'
a significant other in that other’'s absence. According to this model, ;C\crc
disturbances in evocative constancy underlie borderline personality organ-
ization, ‘und less severe disturbances in this capacity are linked to \;nr\inusz
levels of depressive psychopathology. In the third year of life, by ;mprn\i.-
mately age 30 to 36 months, the child develops self and object constancy .Ind
therefore begins to understand the difference between the perspective of the
self and the perspective of others. The consolidation of self and object
constancy is. in this view. a precondition for the establishment, later in life
of a cohesive identity and mature object relations (see Blatt et al. l‘)%.
I,l')\m" In the fifth year of life, the child enters the world of concrete opcrﬁ—l
!l«'Hr;t] thought, and parallel to this cognitive achievement is the interpersonal
ability to coordinate the perspectives of three participants in a triangular
relationship; this capacity is necessary for the child’s object wl;niuﬁs to
progress from preoedipal to oedipal configurations and, as regards psycho=
pathology. underlies the classical neuroses. In early adolescence, formal
U]‘\‘l';llliuﬂ;ll thought emerges, and with it comes Ihc.c.lpncm to appreciate
the inner or psychological attributes of both self and other. Formal
(‘Ipcr;uiurml thought is necessary, per Erikson’s (1963) theories, for identity
formation and the development of the capacities for intimacy, !Cl]L‘l‘&lll\i(\t.
and integrity, the adult stages of maturation. - -
What makes Sid’s contribution here particularly powerful is that he uses
this model to understand both normal and pathological p\\L.‘]'ll_ﬂl’.f_-'icul
phenomena, and indeed his cognitive morphology unllcrlxcs I&is analysis
of the history of art (Blatt and Blatt 1984) as well. Furthermore. unlike
many psychoanalytic thinkers, he does not use reductionistic concepts like
fixation or developmental arrest to describe the developmental processes
underlying psychopathology. Instead, using an epigenetic model derived
from Bowlby (1973) and Waddington (1957), he I'L:L'UL'HI/,C.\‘ that psycho-
pathology arises from developmental deviations, in which maturation veers
off from a central developmental line involving the integration of relational
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jefinitional cap
h;l\'i\ of one s¢

i self-C acities and motivations, with pathology reflecting
and sell-
the averemp
Furthermore,
dcvelopnwnlul moc

pizing that Erikson’s mode idus
self: jefinition (i.e., autonomy versus shame and doubt, initiative versus
- €., :

t of tendencies, as opposed to the other.
following the ideas of Erikson (1963). Sid has extended his

o-

fel all the way from infancy to senescence, but recog
| overemphasizes separation, individuation, and

inferiority. identity versus role diffusion, generativity

guilt, industry versus . . v
pest stagnation, and Integrity versus despair) at the expense ol relatedness
k and intimacy versus isolation), he proposed inter-

{trust versus mistrust,
polating another relational stage . rsu
of industry versus inferiority in the Eriksonian m\\d.cl. In his first mr:n.m-
Jation of this idea, Sid termed this new stage mutuality versus competition
(Blatt and Shichman 1983). and in his later writings, he referred to 1t as
coopcrmion versus alienation (Blatt 1995b: Blatt and Blass 1990, 1992.
1996), His thinking here was that Freud's oedipal stage involved not only
the fear of punishment for guilty wishes and competitive strivings but also
the establishment of cooperative relationships in spite of relational conflict.
not only self-definition but also relatedness.

In his most recent work (€.2.. Blatt 1995h: Blatt e al. 1997; Blatt and Levy
9003: Diamond and Blatt 1994; Levy ef al. 1998), Sid has reconceptualized
lopment in terms of attachment theory.

hetween those of initiative versus guilt and

his model of cognitive-affective deve
Thus, he has recognized that self-definitional forms of psychopathology
most likely derive from avoidant forms of attachment and that relational
forms of psychopathology derive from resistant forms of attachment (e.g.,
Blatt 1995a: Blatt and Levy 2003). Having already theorized that sell-
Wefinitional and relational personality organizations have diverging cog-
fitive styles, ideational and precise versus affective and global (Blatt and
Shichman 1983). Sid has increasingly delineated connections between his
muodel of cognitive-affective development and that proposed by Mam (e.g.,
Main, Kaplan and Cassidy 1985) as a result of her work with the Adult
Bitachment Interview (see Blatt 1995a, 1995b; Blatt er al. 1997). Thus, he
inCreasingly sees the cognitive styles associated with various forms of psy-
Shopathology as reflecting basic attachment processes, and he has come to
¥iew the construction of object representations as rooted in the development
ol intersubjectivity and of a theory of mind (e.g., Auerbach and Blatt 1996,
2001, 2002; Blatt e al. 1996, 1998; Diamond et al. 1990). From this per-
Spective, psychological maturity involves the capacity fully to appreciate the
thoughts, wishes, and feelings of intimate others without losing one’s own
Sulonomous perspective. In other words, maturity involves a dialectical and
dyn.'t_imic balance between relatedness and self-definition.

y Finally, as regards Sid’s professional career, the last several years have seen
Bim contribute to the literature on psychotherapeutic processes and out-
C0n1.c5. and this is unusual because so much of his work is theoretical, I eused
OB issues of personality, personality development, and psychopathology,
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—
rather than on concrete questions like what changes in treatment and how,
Nevertheless, following from his argument that there are clear differengeag
between persons focused on relational issues and those who emphasize self-
definitional issues, Sid has attempted to demonstrate that l'dzwimml]y
oriented and self-definitionally oriented persons have differential responses
to psychotherapy. Thus, in his reanalysis of Wallerstein's (1986) Menningep
Psychotherapy Research Project (Blatt 1992), Sid found that hC”-Crili\c(il
patients responded better to psychoanalysis, with its couch and its increased
distance between patient and analyst, and that dependent patients responded
better to psychotherapy. with the increased support provided by the face-to-
face therapeutic relationship. Meanwhile, in his study of therapeutic change
in long-term inpatient treatment at Austen Riggs (Blatt and Ford 1994), S}d
found that dependent patients changed most with regard to interpersonal
functioning while self-critical patients, who tend to be ideational, rather than
affective, in their orientation to the world, showed change primarily through
improved cognitive functioning and decreased thought disorder. Most
important, however, has been a series of reanalyses by Sid and his colleagues
(e.g., Blatt ez al. 1995, 1996, 1998; Shahar ez al. 2003, in press; Zuroff et al.
2000) of the NIMH Treatment of Depression Collaborative Research
Program (TDCRP). Using the Dysfunctional Attitude Scale (DAS:
Weissman and Beck 1978), Sid and his colleagues identified two factors in
psychological functioning within the sample — perfectionism, which might
otherwise be termed sell-criticism, and need for approval, which might
otherwise be termed dependence. They found that. regardless of the form of
psychotherapy used (i.e., cognitive-behavioral, interpersonal, medication,
and placebo), perfectionism had a negative effect on clinical outcome in
short-term treatment of depression, presumably because patients with high
standards were unlikely to resolve their problems after just 15 or 20 psy-
chotherapy sessions. These findings prompted Blatt (1995a) to argue that one
clinical group that would definitely need long-term treatment to effect change
would be those he had identified as introjective or self-critical. In other
words, these research findings suggested not only that personality differences
are important in response to psychotherapy but also that the short-term
treatments imposed on psychotherapy patients by managed care might have

significant countertherapeutic effects on those patients who are high 10
perfectionism.

An overview of this book

In this volume, we present contributions from Sid’s colleagues and st udents.
In their various chapters, they address the main areas in which Sid has
focused his intellectual endeavors: personality development, D:x')'('h(‘[’il‘m’_l‘
ogy, assessment, psychotherapy. and applied psychoanalysis. This book 1§
therefore divided into five parts.
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part 1 of the
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ression,” that Sid first articulated his theoretical position

4 : 3 B e 2 |
book will tocus on personality development. It was in his

| “Levels of Object Representation in Anaclitic and

semind .

fntrojective Det v B

o personality development. In his writings :

:In Pl bmcm involves two primary maturational tasks: (a) the establishment

Jevelo } v s
[ stable enduring, mutually satisfying interpersonal relationships and (b)

SI. » > . . 4 g v g

;]h. gchievement of a differentiated. stable. and cohesive 1dentity. Normal
¢

maturation involves a complex

devcluhmcm;il lines throughout the life cycle. For mstance, meaningful and

V) I‘Cldlh'll\]‘li]‘\ contribute to the evi t:'.il}'\.l concept of the self. and a

Sid posits that psychological

I'L‘L.H”T'Cfll transaction between these two

satisfyin

Hew sense of self leads, in turn. to more mature levels of interpersonal

relatedness. Thus, Sid presents what |'\ terms the M’,M t';“""" “""'U’AI“. model
of pt‘r.s'nnulnl) development. He also ties the S¢ (wo \.!z' elopment .»[ lines "'»
specific pnodal points in the -ig’\:|"|"i'1;it,‘ll[ of mental =.;;v«-\c'rli.‘m‘\!1« Il:w
chapters in this part (by Beebe, Lachmann and .I\Ii‘|:," by Priel, and ‘ﬁ\\
Freedman) will examine the implcations ol Sid's ideas for personality

development and functioning. In their contribution, Becbe e al.

describe
mother—infant interaction, so crucial Lo psychological development, as a
Wvadic communicative system. They also review the research literature in
st]pporl of their perspective. Priel reviews research documenting how object
Yepresentations develop in middle childhood through children’s interactions
With their parents. She also discusses the role of adoption in the construc-
fion of children's object representations. Freedman, meanwhile, discusses
#he roles of space and spatialization in the development of object relations
@nd representations. In arguing his case, he integrates research literature
with his clinical experience.

Part 11 will focus on psychopathology. In his many writings. Sid explicates
$he relationship between the two lines of personality development described
#bove and two corresponding types of depression: (a) an interpersonally
BRented (anaclitic) depression characterized by dependency, fears ol aban-
donment, and feelings of helplessness and (b) a self-evaluative (introjective)
tdepression characterized by self-criticism and feelings ol unworthiness. He
IS0 theorized that schizophrenia can be divided into nonparanoid and
paranoid subtypes on the basis of the two-configurations model. During the
PASLtWo decades, Sid’s original formulations regarding anaclitic (dependent)
#ndantrojective (self-critical) lines of development and the role of impaired

#8d distorted representations of self and others have been expanded into a
Broader model of psychopathology. Additionally, Sid has proposed that
I8l of psychopathology is associated with cognitive developmental level,
sheh that, for example, schizophrenia is associated with impaired boundary
$EPresentation, borderline states are linked to disturbances in evocative
SOBStancy, and higher-level, neurotic disturbances require the establishment
Of self and object constancy. The chapters in this part (by Zuroff, Santor and

Ongrain, by Khatri and Segal, by Fleck, and by Cramer) will examine the
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tributions of Sid’s thec { ind inding p nopatholom
I'l 7 o rest PHOTT t -
us, Zurol resent 1o upport ol the specificjyy
hypothe 1.e., that dependent rsons become deg du Spon ,.{'
SU i8]
1d ind that If-critical el n b me ic;'?'(,'n;_nl n
tlures 1n achievement, I 161 ontribution, Khatri and \‘ﬁﬁill
compare and contrast Sid’s person ity typoloey (anaclitic or ‘i‘-‘;"nﬂ‘lg‘]][
versus mtrojective or sell-cnt -‘1‘) with Aaron Beck's (sociotropy VETSuUS

wtonomy) in the understanding of depression. Fleck’s contribution is o

attempt, in this age of biological psyc to demonstrate the complex

int ction hosocial and co nal factors in the etiolooy of
‘ I . = . - J
s ey 5vien ' SIS rarding the link oetween
: hosocial factors and the underlying cognitive disturbances in schizo

o alsi 11 ten ith Sid : ntial re
. | o1 ntial role
ocial treatment in th are ol everely disturbed
meanwhil views her research with Sid, part of the study

weten Rigwe o diafanes. siesl :
hange at Austen Riggs, on delense mechanisms in severe

I\\-‘,._il.-,|1_.»H\u\."»} and also presents !] ita on how defense mechanisms inters

t with H”V“i“‘:r"”-'f in "“'[E&':Tii [ﬁ‘l'i."wi-. responses o 17~,'\1_;’1l"‘1i'|£'!:;]njlllig.
treatment.
Part 11T will focus on issues in psychological testing and assessment:
| career, Sid has been a major contributor to the researchy
linical, and theoretical literat on proiective assessment. He views the
Rorschach and other projective t chniques as methods through which botl
chinicians and researchers could egain access to the unc ‘:h.‘_]””\ H‘-L'H(‘d[
representations that he regarded as central to both normal functioning and
pEyERopatiolng i€ 15 als part cularly interested in Lthe assessment of
ct relatic on both normal and pathological functioning,

disorder. The three chapters in this part
therefore address the three topics that have been most central to Sid’s

( rns reg: ng the Rorscl sentations (Ritzler). object
UGy SAC renia (Holzman)
main focu m to the use of proiective instru=

ment IT rement of ot representations. He summarizes @
comple literature in this area. Lerner’s overlapping chapter dis-
cusses the theoretical and er :I'w?{i‘-g| literatut ;;\v[l“”ﬁ!: to the i”?i‘“\.’illi"”"

of the Rorschach Inkblot Test for an

lerstanding of object relations.

arch on the use of Rorschach

rt. Holzman discusses |
t disorder measures to differentiate among forms of psychosis,
schizophrenic versus manic. He demonstrates that the Rorschach, an often

maligned instrument, in fact provides a very effective means of differens

tiating among major classes of psychopathology.
Part IV will focus on psychotherapy and the treatment process. The main
thrust of Sid’s work in this area concerns two issues: (a) the implications ol

assessing mental representations and changes in representations for the

gudy of the therapeutic process, ) nj ‘1
s 7 . nodel tor curren \ndaetl JJ;‘._ZA 105 of psvchotherapeutic pre
s urations model 101 CUTTE : 7 : pr
Cﬂﬂh‘:'-ll T e b w Fonaev d Taree db
oS and outcomes. [n this pat hapters by : | Targ ‘
Pa4es & D his ' et ane
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s Y VO ¢ Fona A [ - i ¥ &
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- ‘ ' : ( L
taanalvsis have their action through n Al
bev and psychoanaly t
v | factors, between the therapeuli

hetween relational and representationa

erapeutic msli \ [.. mea ile. p 1
rt'l'lli("”\l“r‘ and therapeutic s Luborsl [ (1 [ |
0 ! A l : ’
some empirical findings pertaining to 4 tonic that ha ddl ytioh
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mn p 1S I 1 il 1 =

theoretical attention

Shotherapeutic process II‘.;: pter ! ‘i perta J
Sibject that has informed Sid’s entire ca vhich the stud
of psychoanalysis can be placed on an | cal m_
demonstrate how single-case methodology can be used * ;.:11‘»_4; the
L schoanalytic encounter while maintaining

gomplexity and richness ol
adequate empirical rigot

Part V will focus on the links between ps) choanalysis and broader ¢ tural

trends. In his work, Sid applied his r ntational and two-configurations
IUUdL‘lS o "JC‘\'L“IL'»[WHMQHM in art histor the culture of narcissism ind
developments in the history of science In the spirit of Sid’s contributions 1n

these areas, two of the chapters will discus the implications of the two-
Sonficurations model for an understanding ol socio ultural phen !
Wachtel's chapter demonstrates how the two-configurations model can b

used to illuminate the psychodynamics of Blass’s chapt
religious faith in terms of the interacting de
gnd separation. Another chapter in t
@nd contrasts psychoanalytic theories of narcissism with the social theories
posited by members of the Frankfurt School. Diamond discusses how

nroblem

his part, that by Diamond

mareissism is both a psychological and a social
ol the book. Holt discusses. from an ‘J"*li\!":u:[ &

that embraced by Sid, the implications of postmodernism for 1 hics
@alysis. Holt's concern is to uphold psychoanal & & scjentific disciph
fnethat depends on empirical research if it is to advance, while at the sam

Hmedisputing the argument, often advanced by postmodern thinkers, that
SEIENtfic approach is necessarily reductionistic

Note

| The ORI s sometimes also referred to as the (’-”_}jl“‘ t Represent tion Inventon
(Di;lll1«1twtl Kaslow. Coonerty and Blatt 1990;: Gruen and Blatt 1990). The
m‘{gin&] technique (Blatt, Wein, Chevron and Quinlan 1979) asked participants to
wrile hrief prose descriptions of each of their parents; it was used in a Sonclinical
|

sfumph: and was known as Parental Description When the technique was avied

d

lor use with psychiatric patients, it was administered in the form of an Gt
and participants were asked to describe a significant other, a pet, self, and ther-
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